
 

 

 

Inclusion and equalities in school 
SSAT 2020 Think Piece 

Mr T Chow [TCW] 
 

Introduction 
 
The intent of this Think Piece is to share with you my schools initial progress with improving inclusion and 
equalities for all stakeholders.  
 
With this year’s SSAT mission on ‘Fighting for Deep Social Justice’- I believe that improving inclusion would 
be central to this aim. The need to accelerate the role of inclusion within the school came about due to a 
series of global events having a profound and politically charged impact on the local community; of which I 
hope to explain to the best of my abilities. Having explained the context and rationale I aim to explain the 
steps we undertook as a school working group and how we utilised student involvement to improve inclusion 
within the school.  
 
Throughout, I hope to share the barriers of trying to improve inclusiveness in the school and the next steps 
we plan to undertake.  

Context and rationale  
 
On the 25 May in Minneapolis, Minnesota; George Floyd died after a police arrest that involved a knee on his 
neck for several minutes whilst being pinned to the floor. In the recording of his death, he is heard repeatedly 
saying “I can’t breathe” before losing consciousness. He is pronounced dead later in hospital.1 
 
On the 26 and 27 May the protests spread across the USA, with threats of military response exacerbating an 
already tense situation. On the 7 of June, International protests in solidarity for anti-racism were held across 
Australia, France, Germany, Spain and the UK.  
 
It was on the 7 June that protestors tore down a statue of a 17th Century Slave trader and threw it into the 
harbour2.   
 
It was at this moment in time that discussion over a caricature of a black head in the market town of 
Ashbourne in the Derbyshire Dales was subject to an online petition for its removal. The town itself has only 
a single secondary school; Queen Elizabeth’s Grammar School of which I work at and whose students past 
and present took an active role in protesting the existence of a caricature of a black head above the gateway 
into the town in 2020.  
 
The resulting response to the petition from the local community was in equal parts supportive and shocking. 
Many people praised the socially conscious members and were supportive of the motion, however there was 
an immediate and equally impassioned response from other members of the community as well as staunch 
online opposition. Such was the furore around the statue that it garnered national attention as shown in the 
following Guardian article. I have put my own annotations in the box at the bottom of each page. 
 
Item A:  

 
1 https://www.bbc.co.uk/news/world-us-canada-52861726 
2 https://www.bbc.co.uk/news/uk-england-bristol-55248263 

mailto:https://www.ssatuk.co.uk/deep-social-justice/
https://www.bbc.co.uk/news/world-us-canada-52861726
https://www.bbc.co.uk/news/uk-england-bristol-55248263


 

 

 

 



 

 

 

 

 

 

 

Kate Moore is a former student of the school and shared with the revised plans for the sign. This involved a 
full digital design with a key focus on the traditional aspect of the town around the Royal Shrovetide Football 
game.  
 
The mock-up was meant to demonstrate the inclusiveness of the town around the shared culture and 
heritage. Unfortunately, despite the aim of uniting the town and creating some form of compromise, her and 
the students past and present who arranged the petition were met with a series of abusive comments online.  



 

 

 

 

As made evident from the responses, the petition to the remove the statue was incredibly divisive. Dispute 
30,000 signatures for the removal of the statue, the local response was to take the head down for safe 
keeping.  
Most disturbing of all were the vitriolic responses to sound arguments and compromise. Deeply personal 
verbal attacks were made upon current and former students by members of the local community; further 
highlighting the scale of the challenge of improving inclusiveness- a concept that in my previous experience of 
working in London had never been viewed as problematic or demonstrative of being “woke” or a “snowflake”. 



 

 

 

 

From the perspective of a town and council; there appeared to be an attempt to calm the situation by removing it, 
but by also keeping it safe in an undisclosed location. What struck me from this part of the article was the 
dismissiveness and exasperation former students were met with when trying to reason with members of the 
community.  



 

 

 

 

 

According to the 2011 census data, “98.5% of Ashbourne’s population of 8,377 was white and there were only 12 
black people” – as well as the absence of minorities in the discussion of the matter were key challenges which I 
will refer to later in the think piece. Well below representation (86% White British) of the UK- this created a very 
different backdrop in which to implement ideas around inclusion.  
Particularly troubling were the comments from the town councilor who uses anecdotal evidence of his experience 
with minorities who he suggests “tend to break the law” before mentioning the murder of Lee Rigby. There is also 
the suggestion that due to the number of signatures being greater than the town’s population; the idea that the 
statue should be removed is “irrelevant” and “wouldn’t matter” if it was 100,000.       



 

 

 

  

 

They were able to clearly articulate themselves, put forward rational arguments and even maintain a sense of 

sardonic humour in the face of abuse from members of their own community- the majority of which are grown 

adults.  

 
From the perspective of the school however, it was essential that the views and values which we hold be 
communicated to staff, students, parents and carers. Anything less than a statement clarifying our support 
for progressive and inclusive values would, I feel, be seen as a failure to support those that are current and 
past students. Silence in this instance would act as approval for the status quo in terms of social justice.  
 
On the 19 June, the Head Teacher of my school Mr S Garrity released a letter to QEGS students, staff, 
parents and carers.     
 
In the letter he acknowledged the events on a local and global context and reaffirmed the school’s position 
on equalities; whilst acknowledging a need to reflect on how we as a school and community can become 
more inclusive. On the following page is the copy of the letter. It mentions at the formation of a staff working 
group with the aim of promoting equality across protected characteristics which I was asked to lead.  
 
Item B: 

The article finally touches on a further barrier to inclusion- which the councillor expresses is the “heritage” of 
Ashbourne and the fact that the removal of the caricature would clash with a Grade 2 listed building.  
Further attempts to undermine the removal of the statue also appeared from councillor Denise Brown who stated 
that "Suddenly we get a Neo-Marxist group and everybody jumps on the band-wagon.” 
(https://www.derbytelegraph.co.uk/news/local-news/town-council-wants-head-back-4351591) Equating the Black 
Lives Matter movement as a whole with the BLM political entity. 
 
What the above and the other articles demonstrate were the external factors that became evident when 
implementing inclusion in to a non-selective school environment. Essentially as a school our principles and what is 
taught had a possibility of being diametrically opposed to the beliefs of some members of the students own local 
community.  

 

 

 

https://www.derbytelegraph.co.uk/news/local-news/town-council-wants-head-back-4351591


 

 

 

 



 

 

 

Establishing a working group 
 
Given a broad remit and due to the scale of inclusion; a team of passionate teachers with a broad range of 
experiences were required. My first task; prior to the start of the group was to communicate the aims of the 
school into workable objectives. This came through Teams meetings with the assistant head Matthew 
Bawden. From our conversations I put together the aims into an all-staff email (Item C). It is worth noting that 
the aims at this stage remained broad as I did not want to limit staff participation and wanted to encourage 
free discussion around such an important area.  
 
My initial email to all staff:  

Item C: 

 

 

Staff response, Aims and Objectives 
 
From the initial email I was encouraged to get staff support people who were genuinely passionate about 
inclusion and making the QEGS a more inclusive place for all. From the initial responses as a group, we 
finalised the aims of the inclusion group as follows: 
 

1. To review what we currently do as a school with regards to inclusivity; to share what we do well in 
our existing practice and identify areas where we can improve 

 
2. Develop ideas to make our academic and pastoral curriculum more inclusive across the protected 

characteristics of age, disability, gender reassignment, marriage and civil partnership, race, religion 
and belief, gender and sexual orientation. 

 
 



 

 

 

3. Work with staff and students to drive genuine positive change in inclusion by providing more 
opportunities to celebrate diversity and inclusivity at QEGS. 

 
To make these broad group aims consistent with the QEGS framework (Question, Explore, Give, Succeed); I 
then adapted them as follows in Item D.  
 
Item D: 

 

 

Initial work within the group 
 
From the initial exchanges as a group, we were able to establish some initial start points with the initials 
referencing staff to lead:  
 

• LRE, TCW (Me): 6th form pastoral resources for new tutorial programme, TCW presented to Student 
Council 13/7/20 

• KHO: Currently implementing resources from: https://www.thecdi.net/Diversity-Resources in careers 
lessons and exploring unconscious bias in careers 

• BAN & JRO: “In this house” display 

• GBA: Suggested Room 54 for speakers for parents/staff 

• AWA:  Plan to do a British civil rights element at KS3 and review our curriculum to look for 
opportunities to discuss all issues of equality in our history. 

• Other staff members who were also available to support included: CRU, JMI, CFL, SWR, GTH, GWI 
 



 

 

 

Long-term planning 
 
Whilst the initial momentum was positive; I then utilised the University College London inclusion calendar to 
identify events that could be used to promote inclusion across the school. (Item F) 
This was then put in to an accessible document so that as a group we can select a small but varied range 
across the different protected characteristics to promote. In an ideal situation; a school would be able to give 
every inclusive event its full due; however, given limited resources (time, staff, Covid-19 restrictions) – many 
long-term plans faced unique challenges which I will explore in more detail at the end of the piece.  
From the slides to the group presentation, in order to develop inclusion in the long-term; there needed to be 
a multi-faceted approach; including but not limited to; Assemblies, the PSHE programme, curriculum design 
and delivery, student led events and workshops and co-operation across the muti-academy trust. Through a 
former member of the schools teaching staff we have also been able discuss setting up a partnership link 
with schools in the middle east to further broaden and enrich student experience.  
A major long term aim was to promote a whole school event during the academic year such as Pride Week. 
This was something I was particularly keen to implement as in my previous London-based schools it proved 
to be a major success; including LGBTQ+ across the curriculum, former LGBTQ+ students doing talks about 
their experiences, workshops, a debate on gender-neutral school uniforms. 
 

Item F: 

 

Student leadership and input 
 
In order to drive any meaningful change; student involvement and leadership is essential. During the 
lockdown period, I had an online Teams meeting with the Sixth Form student council to raise what the school 
and the working group in particular were looking to achieve.  
From this meeting the student council were able to discuss the inclusion provision that had been provided 
with in the school, identify areas to improve and look for ways to promote inclusion given their respective 



 

 

 

roles and specialisms on the student council. The actioned points from the student council meeting minutes 
are in Item G. 
 

Item G: 

 

 
Prior to the student council; I had already worked with the council member on community engagement 
(Saria) to assist her in providing resources on the BLM movement to be shared across students to help them 
to understand the events that were currently unfolding. This was then distributed amongst form tutors and 
the Sixth form email list.  
 
The response from the student council was incredibly encouraging with students eager to discuss and lead 
ways to promote inclusion in school and the wider community. Over the next part of the think piece, you will 
see examples of current progress from the working group and the students in particular 
 

Impact 
 
Members of the student council worked especially well to include resources and drive inclusivity; in the Sixth 
form area of the school in particular.  
 
One of the first steps was to make it clear what the Sixth form and school stands for by improving the 
visibility of inclusivity across the school. This included having inclusivity made clear upon entry to the sixth 
form (Item H) and promoting figures and heroes with protected characteristics such as the assembly created 
and delivered by the Sports Captains (Item I).  
 
The library area of the school put together an ‘In this house’ display on race and the Art Department for the 
entirety of October’s Black History Month featured displays on prominent black artists (Item L). Also, during 
Black History Month, students put together an assembly on Black British History (Item J) which utilised 
modern literature on race by Reni Eddo-Lodge on ‘Why I’m no longer talking to white people about race’.   
 
Towards the end of the school term during anti-bullying week the heads of student wellbeing and two of our 
LGBTQ+ students put together an assembly on Anti-Bullying and Transgender Awareness week (Item K). 
Outside of the normal school assemblies and displays, extracurricular clubs such as Debate club have also 
included motions on inclusivity as well as key critical thinking and discourse skills for students.   



 

 

 

Item H: 

Item I: 

 



 

 

 

Item J: 

 

Item K: 

 

 

 



 

 

 

Item L: 

 

 

Challenges and Obstacles 
 
As made clear throughout the context; implementing and promoting inclusivity at the school has not been a 
simple process. In both schools and wider society however there remains many obstacles in continuing to 
work towards a more equitable society and achieving deeper social justice.  
 

1. Representation and rocking the boat: One of the key weapons in defeating prejudice is the power 
of human interaction. Being able to meet with someone who has a different story, a protected 
characteristic and seeing positive representation of groups is incredibly powerful in removing 
baseless assumptions, media misrepresentation and fear of the other.  

 
As stated in the context area of this think piece, according to census data, the town is 98% white British 
(similar to other villages within catchment); is not well served by public transport to larger metropolitan areas 
and therefore students from the area live within geographical bubbles that limit their interactions with people 
of protected characteristics. This can, in some instances lead to prejudice through ignorance as opposed to 
malice, being prepared for questions such as “Why is there not a white history month?” when presenting 
Black History Month material or outdated and racist slurs that can be used without knowledge of their context 
or connotation are two such examples.  

 

Rocking the boat: As best put by psychologist John Amaechi: 

“There's a big difference between being not-racist and being anti-racist. I know it doesn't seem like it. I know 
that both of these things seem equally good, but they're not. Think of an interaction. I'm afraid you've 
probably had one, right? With somebody, maybe even somebody you respect, maybe even someone you 
love, who says something that's racist, does something that's racist, behaves in a way that's racist. Someone 
who's not racist: they won't say or do anything in that moment. They want to not rock the boat. They don't 
want to be upstanding. Instead, not-racists: they tend to be bystanders. But afterwards, after the event, 
they'll find other people who are also not racist and they'll talk to each other about, well, that was terrible, that 
thing that happened the other day. I would never say anything like that. Anti-racists are different and they 
come in all shapes and sizes. They come in all ages. Anti-racists are constantly looking around to say, what 



 

 

 

tools do I have available to make it clear that this is not acceptable? And this, this is what anti-racists do. It's 
not that they stand up at the dinner table when their uncle's a little bit racist and kick the turkey off. That's not 
it. But what they do is they say, I'm sorry uncle John. That's not acceptable. That's racist. Quietly and 
respectfully. What they do is they make sure that they never miss an opportunity to let the world know where 
they stand, even if they can’t change everything. You're probably in a position where other people have a lot 
more power around you. I know how that feels. Sometimes, we sit and we look around us and we think, how 
can I possibly change all this? And sometimes you can't. But what you can do is make sure wherever you 
go, people know where you stand. They know that you're an anti-racist. You become a beacon of light that 
way. You become someone who makes other people want to be anti-racist too. You've got tools at your 
disposal. Learn. Read. And make everybody clear where you stand.” 
 
What this extended quote highlights are some of the key challenges of schools in promoting inclusion; which 
is implementing genuine inclusivity and social justice as core beliefs in our learners. Equipping them with 
long-term tools to combat prejudice and inequality. As a school, achieving a status of not racist can be 
relatively straightforward i.e., clear information and sanctions; however, racism and prejudice comes in many 
guises and can be far more insidious; such as systemic racism and unconscious bias in institutions.  
 
Developing learners to become anti-racist involves not just education around challenging concepts such as 
white privilege, but also the development of key critical thinking, debate and reasoning skills- areas that can 
be harder to develop. What the initial context has demonstrated however is that members of the community 
can be resistant to implementing change and ‘Rocking the boat’ as it were; which can present a unique 
challenge for an educational institution.  

 

2. Working Remotely and time constraints and a pandemic: As stated in point 1, human interaction 
is vitally important when dealing with inclusion. Inclusion is fundamentally developing a broader 
understanding of those with differences and with a global pandemic limiting interaction; proposed 
ideas such as cultural exchanges with more diverse schools within the multi academy trust were 
limited. This included other ideas such as trips and speakers which given ever changing guidance 
and restrictions remain difficult.  

 
This constraint was not just limited to proposed ideas, but also to the members of the working group. Given 
changes to the school day and the ever changing and ever pressing announcements during the pandemic; 
the time to raise points at meetings and opportunities to meet as a group were few and far between. This 
often led to more time working on individual projects and less time to discuss broader projects. Much of the 
communication had to be completed on Teams and via email as members of the group were spread across 
the school and dealing with busy timetables; which given the broad nature of inclusion and the deeper 
discussions that needed to be had presented conditions that were far from ideal.       
 

Next steps 
 
In order to maintain momentum, I proposed approaches to take both a departmental and pastoral approach. 
For the departmental aspects, the following points were suggested to be raised at the next curriculum 
leaders meeting:  
 
What are departments already doing? 
 
Departments to identify where the protected characteristics of age, disability, gender reassignment, marriage 
and civil partnership, race, religion and belief, gender and sexual orientation are relevant to their subject 
areas or curriculum . 
 
Where are the opportunities to promote protected characteristics in the curriculum? 
 



 

 

 

Departments to identify areas and opportunities in their learning journeys to promote the protected 
characteristics in a meaningful and impactful way.  
 
How can we incorporate these opportunities at different key stages? 
 
Departments to develop strategies to widen inclusion in their subject areas and curriculum 
In order to streamline the process and conscious of workload; I created a proforma in which curriculum 
leaders or department members could complete which provided suggestions across the characteristics and 
helped to make data collection more consistent.  
 
For the pastoral aspects of inclusion, the following points were suggested for be raised at the next pastoral 
meetings for Year Groups: 
 
What does the existing PSHE programme cover? 
 
Review the current provision of PSHE with regards to the protected characteristics of age, disability, gender 
reassignment, marriage and civil partnership, race, religion and belief, gender and sexual orientation. 
 
Where are the opportunities to promote protected characteristics in the pastoral programme? 
 
To identify areas and opportunities in pastoral programme for each key stage to promote inclusion 
 
How can we incorporate these opportunities at different key stages? 
 
To develop resources, strategies and student leadership in delivering inclusion as part of the pastoral 
programme.  
 
Further points to continue with the promotion of inclusion centre around developing links across the MAT for 
peer interaction of students of different backgrounds to share experiences and promote discussion, establish 
defined student leadership roles directly in inclusion and to continue to utilise the inclusion calendar to plan 
and promote events across the year.  
 

Conclusion 
 
As you can see, implementing ideas around inclusion through developing a working group has had its 
successes and challenges to overcome. Implementing inclusion against with a particular backdrop of 
resistance has presented a broader range of challenges.  
 
As an educational institution we may be at odds with media representations, online influences, home 
influences and even the views of existing institutions of politicians and the local community. However; the 
school staff and students have given me genuine hope; showing initiative, creativity and compassion to drive 
inclusion at the school. I believe that the school has taken the right steps in making inclusion a key part of its 
identity.  
 
In avoiding ‘neutrality’ on a local issue with a global context, the school has stuck by its students and its 
students in turn are leading genuine progressive change with a goal of social justice. I believe that in through 
nurturing and helping to facilitate the social consciousness of our students we can continue to develop a 
culture in our school that can be ever more inclusive for all.   
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