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SSAT and Dulux Smarter Spaces Project – end of project report 

School Name: Windrush Primary School 

Name of person completing this report: Hannah Morgan 

Brief description of type of room/space: Nurture Room 

Overview 
Windrush is a 4 form entry school in the Royal Borough of Greenwich in London, split across two sites 
which are 5 miles apart; a one form entry site in Thamesmead, and another in Charlton. We currently 
have 682 pupils on roll and 76 different languages spoken. We are an extremely diverse school, in family 
dynamics, culture and social economic groups.  
 
Before embarking on the project, the school staff had recognised that a key group of children were 
finding learning within a conventional classroom challenging. This would manifest itself in daily 
behavioural difficulties, some of which were quite extreme, withdrawal, day dreaming or isolation of 
self. Many had social difficulties, self-worth issues and other mental health issues and anxieties. Some 
children found working collaboratively challenging and were confrontational in their approach, whilst 
others would try and hide away. This is a common and ever-growing problem in most schools, especially 
those within inner cities. Although the percentage of children presenting in this way is small and almost 
negligible within data terms, progress meetings and internal data showed that these children were 
‘under achieving’. The amount of SLT time and Class Teacher/Teaching Assistant time for this small 
group was also disproportionate to the progress being made by these individuals, their behaviour was 
naturally affecting other pupils within their class, and strategies employed were not having the level of 
impact required to really make a difference to the children’s learning and achievement. Something 
needed to be done.   
 
As an SLT we discussed the necessity to address the needs of these children without it having a 
detrimental effect on the others in their class and using realistic and sustainable resources already 
within the school. As an experienced practitioner in Inclusion the Assistant Head Teacher suggested the 
possibility of a nurture room, and employing a current experience TA who had had learning mentor 
training as the Lead TA for the project. The idea for the room was to have somewhere that feels 
different to a classroom, calmer, warmer and more homely. Somewhere where the children feel safe to 
make mistakes when they are learning without everyone else noticing; somewhere more peaceful so 
they can concentrate on one thing at a time; somewhere they can go to practice working with others - 
focusing on the skills needed to work together rather than just the task they have to complete. It was 
deemed vital that the students who were being targeted for intervention were also involved in the 
design process, to help with ownership of the room; hence a working party was set up of carefully 
selected students and parents. 
 
The senior staff set the following as outcomes for the project: 

• Significant improvements and progress towards behaviour targets for particular students 

• Significant improvements in the quality and quantity of work produced by targeted students and 
therefore a measurable improvement in attainment 

• Transference of collaborative skills learnt within the nurture environment to the classroom 

• For the students involved in the project to make good progress within PSED/SEMH assessments 
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The Students Set the following as their outcomes: 

• We believe that this space is going to change how we see ourselves as learners. At the moment 
our survey shows that many children do not feel that the classroom is the best place to learn. 
This could be because they are not taught ‘how’ to learn within that environment. With a special 
‘home from home’ room we will be able to spend time away from the classroom, practicing the 
skills needed to learn as well as how to interact more effectively with each other.  

 
As you will see within the body of this report, these outcomes were met and the research project has 
been a success. The Senior Leadership Team are now looking at the next cohort of students who would 
benefit from this intensive intervention and further developing its success by emanating some of the key 
principles and environmental factors found to be beneficial in the nurture room to the classroom 
environments. This is to support pupils who may not need the high intensity model of nurture but who 
do need the additional emotional support within the mainstream learning environment. The Assistant 
Head of Inclusion is also sharing the success of the project with other schools in the borough via network 
meetings and cluster meetings as many SENCOs and senior leaders have shown an interest in the project 
and its results.  
 
Enhance the T&L environment 
 
Windrush Primary School is graded as outstanding by OFSTED and we are committed to carrying out 
action research and constantly reflecting on our practice in order to raise standards and meet the needs 
of our children not only academically but also their wellbeing. We value happiness and the sense of 
belonging in order to unlock the potential in every child. Previous recent whole school initiatives have 
been focused on raising standards in mathematics and problem solving, we are also currently taking part 
in the ‘Talk for Writing’ project to help target writing, all with a high level of success. It is this passion and 
drive to be moving forward to help our children reach their best in all they do that started this action 
research project. We had some pupils who were struggling with the vibrant and busy learning 
environments of our classrooms whilst it was significantly helping others. This research is about the best 
way to tailor working environments to meet the needs of all pupils within the school, but without 
requiring such radical change that it becomes unsustainable. We knew something had to change in order 
to meet the needs of this particular vulnerable group of students.  
 
The room chosen for the Smarter Places Project is located at our Charlton site and was 2 small group 
rooms which we decided to knock in to one modest space. The rooms were originally used for a variety 
of purposes such as phonics or maths groups as well as a ‘start of the day’ group who had breakfast 
together. Student research showed that the rooms were only used for about 17% of the week by one-
year group. It was a very bland room, even though the breakfast club had tried to make it more homely 
using curtains and table cloths, but it was still very ‘schooly’. 
 
We wanted the action research to take place alongside the students, rather than the feeling that this 
was all the teachers’ ideas but that the children were the key voice in the decision-making process. The 
working party had lessons on different working environments; they devised and carried out a survey 
with the whole school on where the children felt they learnt best around the school; discussed their own 
learning styles and how they respond to learning within different environments and then collated this 
information together as a group to brainstorm what this meant when trying to design a new space 
where students could learn better than they could in a classroom. From their survey the children 
concluded that although the most popular area for learning and enjoying learning was the classroom, 
but 66% of children thought they needed somewhere additional and different to access their ‘best’ 
learning and 71% enjoyed learning more in a different area. The ICT suite and break out areas were the 
favourites after the classroom – not the group rooms.  
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The children all agreed that if they were to design a space that helped children learn they first of all had 
to know ‘how’ they learn. All children on the working party found the classroom environment 
particularly challenging for different reasons and we had a series of lessons to analyse why this was. As a 
result, the zoned areas and ‘home from home’ design evolved. The lead teacher is an Inclusion specialist 
and had also previously conducted her own research in to Nurture Groups, and the environment is a 
crucial factor within this approach, supporting the 6 principles of nurture.  
 
The Six Principles of Nurture 
1.       Children's learning is understood developmentally 
2.       The classroom offers a safe base 
3.       The importance of nurture for the development of wellbeing 
4.       Language is a vital means of communication 
5.       All behaviour is communication 
6.       The importance of transition in children's lives 
Ref: Lucas, S., Insley, K. and Buckland, G. (2006) Nurture Group Principles and Curriculum Guidelines 
Helping Children to Achieve, The Nurture Group Network. 
 
A great deal of research took place by the students before they started the actual designing of the room, 
so they had a clear idea of the purpose for the room, and how they could best meet the needs of the 
pupils (themselves) who would be using it.  
 
On reflection, it was this focused planning time spent on ensuring the purpose of the room was fully 
understood by all staff and pupils that has helped lead to not only an excellent design but also a very 
useable and desirable space which is used 100% of the school day. 
 
 
The Room Before 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

4 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

5 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Room After 
 
A great deal of investment has gone in to our Nurture Room, we have employed a Learning Mentor, and 
devised a referral system and nurture policy to provide an embedded package of support for our 
children who use the room in the morning. We have also invested time in training the class teachers who 
have students attending nurture, so they understand the ethos and planning for these children. The 
Learning mentor attends their planning meetings for joint working towards targets and ensuring the 
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children have access to the same as their classmates, but in an environment tailored to meet their 
needs. The room is also timetabled for the afternoons, the working party decided that it was important 
that it was the children who found the classroom challenging who accessed the room the most, and if 
there was time left over then it could be timetabled out for other children. The level of need is great and 
the room is now used 100% of the time to support students who are vulnerable, require mindfulness or 
mental health/wellbeing intervention as well as social skill interventions. 
 
There have been teething issues: the design had to changed slightly and further funds had to be found 
due to changes. We ended up partnering with our neighbouring UTC in order to have our whiteboard 
table made. This was beneficial for both parties, as the students from the technological college had a 
‘real’ brief to produce work for and we received a table within budget. The Senior Leadership Team had 
to support the year 4 team to incorporate appropriate planning and feedback into their timetables for 
the students attending nurture and the learning mentor in order to ensure quality and consistency of 
approach, but once understood the system has worked well.  
 
It has also challenged the class teachers’ perception of these children and made them more thoughtful 
when planning for them within the classroom. The strategies that the children have learnt themselves 
within the nurture room have also started to transfer to the classroom. Observation of the learning 
styles and how a child chooses to learn/record information/sit within a freer space has enabled staff to 
recognise how the classroom is hindering their learning styles, therefore encouraging adaptations. 
Information between mentor and teacher also takes place weekly, and informal conversations are 
frequent. This helps problem solving for these more challenging students easier as well as target setting 
and making the adaptations required.  
 
What the room looks like now 
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Inspire Engagement 
 
Design process 
The working party enjoyed the design process and really engaged with the planned sessions. There was 
an additional session with parents, where the project was explained by the children and then computer 
based research and drawing activities were set up for the parents and children to finalise their design. 
This boosted the children’s confidence and sense of pride. It also meant that children and parents could 
have a sense of ownership of the room and the project. This is very evident with the children who now 
attend nurture, some of whom were in the working party and others who were not.  
 
Their sense of belonging is evident within their interviews about their views of the nurture room. They 
have a clear understanding of the different zones, how they help you and how they can use the space to 
reach their true learning potential. They will happily give a guided tour of the room, explaining the 
features. 
 
They appear comfortable within the space. The homely nature of the room not only optimises their 
physical comfort but also provides the mental wellbeing of having space to think, resources at hand to 
utilise to help them learn and to be given time to process and explore their learning. Observations by 
staff of the children participating in nurture groups and other team building activities have noted the 
children’s ability to utilise the space appropriately to meet their individual learning needs. The following 
photographs demonstrate how in one lesson the children are all using the space differently (without 
adult direction) but purposefully and completing the mathematical task set. Some children may start in 
one area, and then choose a different. They understand that as long as they are on task, they are able to 
use the space how they need it, rather than being restricted in their movements.  
 
This is very beneficial for children who are kinaesthetic learners and also children who find the pressure 
of having to sit still challenging (ADHD). We find they respond positively to this freedom and 
responsibility for their own learning and are willing to complete work set. Previously, in the classroom 
setting the stress of having to remain at a table would cause behavioural difficulties, work avoidance and 
the need for more regular work breaks resulting in less quantity and poorer quality of work produced. 
The impact upon work produced and the quality of this work is easily measured when comparing 
planning and books from last academic year with 2016-2017. There is an increase in the quantity of work 
produced for all pupils, especially one child who spent last academic year withdrawing himself from 
class, avoiding work and refusing to write in his books. This year he has produced the same amount of 
good quality work as would be expected for his year group. When asked in his interview why he was able 
to work this year, he attributed it to the nurture room, how he has time to think and move as he needs 
to and because he feels safe and supported. He calls it ‘home’. 
 
This ability to take on the responsibility for using the space appropriately had to be explicitly taught and 
demonstrated. The children did not immediately come in to the space understanding how to use the 
zones, although they had a good understanding why they were there because they had helped design it. 
The staff had to train the children to recognise their impulses, needs, learning requirements, how to use 
the resources and spaces available and the extra time available within the nurture space has enabled 
this to happen.  
 
Encourage Positive Behaviour and Attitude 
 
The setup also enables staff to address social issues as and when they arise, dealing with the issues 
immediately and modelling alternatives. This gives the students the opportunity to then practise coping 
strategies and find that they can be successful in solving problems together rather than becoming upset 



 

8 
 

or stressed by the situations. The nurture mornings can be a challenging time for the students if one 
child is having a ‘bad day’, however there is tailored and individual support available there and then to 
meet the need rather than it escalating and becoming a wider issue for multiple members of staff and 
children. The members of nurture also are building an understanding of each other, how to support each 
other (an on occasions how to wind each other up!”) however this again is part of learning about 
relationships and the dynamics of friendships verses working with others collaboratively. These are 
crucial life skills which are often left for circle times and PSHE/SEMH lessons in class but can have 
immediate attention within the nurture space because this is the priority.  
 
The friendship groups, collaborative learning, individual mentoring sessions and anger management 
groups have also seen a good level of success. These take place in the afternoons within the nurture 
room and the space is utilised in a similar way to the mornings. Class teacher assessments, provision 
map evaluations and number of referrals have shown a high success rate for these interventions, with 
many children no longer requiring further intervention as there has been a successful transference of 
skills and increase in self-confidence/resilience. Whilst others are being referred for support as it is seen 
as having a positive impact.  
 
There has also been transference of these skills into the wider school environment. Staff and pupils have 
commented on kind words or a polite gesture that has been carried out by members of the nurture 
group, which was ‘out of character’ in the past. They are becoming more settled within the classroom 
environment and the children with more significant emotional needs are now able to remain in class for 
the rest of the day with minimal support. One individual with a significant level of need is already hitting 
his target of 80% in class time which is a huge achievement for this individual.  
 
Other success indicators are: 
One child has already had nurture intervention and is now back in class full time. The ‘burst’ of 
intervention has created a better understanding of personal responsibility for learning.   
We have plans for a transitional period for another 3 students who will return to class based learning 
and have outreach support only via a mentoring package by the end of the summer term.  
One child will remain in the nurture provision for another term when it will be reviewed then.  
This is an 80% success rate, and the child who is not ready to reintegrate fully has significant additional 
emotional needs.  
 
The school provision maps show that all children attending nurture in the mornings, as well as those 
using the room in the afternoon sessions have made accelerated progress in their social and emotional 
learning in comparison to previous years, as well as a significant increase in the quality and quantity of 
work produced in both literacy and maths. This includes children who have diagnosed social and 
emotional or mental health difficulties. These measures are based on the Boxall Profile Analysis as well 
as soft data such as time in class, number of playground incidents, behaviour system incidents (turning 
of cards) and also a ‘general opinion’ that all staff and pupils get when they work with a child on a daily 
basis.  
 
 
When speaking to the children the striking impact on their own view of how they learn is that they have 
fun within the nurture room. There is a variety of styles and resources provided and each child can 
choose and use what is most appropriate for them, be it the white board table, going to the 
concentration zone with some resources or lying on the sofa to read in comfort and think. It enables the 
children the freedom and autonomy they crave when learning, but still within a controlled and safe 
environment where they can have support in making the right choices and help is at hand when 
required.  
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The following testimonies and statements from children and staff demonstrate how they value the work 
carried out in the nurture room.  
 
Quotes from the children: “I love nurture, it’s safe” “It’s like home” “I think more in nurture” “I can do 
more in nurture” “It is FUN!” “We do fun stuff” “I have friends” “Nurture is better than class, I work well 
at nurture” “The thinking bubbles help you think, you can focus” “Nurture has helped me lots, the room 
is the best in the whole school. It is like a home” “You can write on the table!” 
 
Quotes from the teachers: 
 
“Child A: Is much more confident when speaking to adults” 
“Child B: Is more aware of others and there are less incidents now of hurting others” 
“Child C: thinks now about his actions”  
“Child D: Nurture has made a significant change in D’s academic and social progress, he is now a lot 
calmer and focused in class, and even willing to help others, whereas before, this did not happen!” 
Friendship Group Impact: This group has had an immense effect on these children especially X who has 
really come out of herself this year” 
 
Quotes from the senior leadership team: 
 
“I do not have constant knocks on my door anymore. I see happy faces and successful children, so we 
can celebrate when they visit me, instead of having to resolve conflict.” 
Head of School 
 
Nurture group has allowed children who thought they ‘couldn’t do it’ believe and know that they can do 
it. It helps them to realise the potential they have that in a class of 30 was difficult for them to see. It 
gives them the tools and strategies to cope in more challenging situations and we have seen their 
confidence, self-esteem and ability to grow” 
Deputy Head Teacher 
 
Promote Personal Development and Wellbeing 
 
The evidence presented throughout this project write up has already emphasised how the addition of 
the nurture room space has significantly improved student (and staff) mental wellbeing. The amount of 
challenging behaviour incidences that senior members of staff have to deal with has decreased and 
there is more ownership by pupils and staff to have a joint approach with regards to managing 
behaviour.  
 
Alongside the development of the nurture room the Executive Head Teacher also invited the Head of our 
local specialist SEBD school to provide INSET on managing children who have challenging behaviours. 
This also consolidated the message that a whole school approach was required and that this was a team 
effort. It emphasised that behaviour is a form of communication and that if a child is withdrawing, 
incredibly shy or acting out, it is often to communicate a feeling or unresolved issue. This challenge of 
perspectives was an important step within the process of change for the school.  
 
 
Help Improve Building Function 
 
When embarking on this project SLT were keen that the investment be sustainable for the future in 
terms of budget, impact and challenging/changing classroom practice where appropriate.  
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The senior staff set the following as outcomes for the project: 
• Significant improvements and progress towards behaviour targets for particular students 
• Significant improvements in the quality and quantity of work produced by targeted students and 
therefore a measurable improvement in attainment 
• Transference of collaborative skills learnt within the nurture environment to the classroom 
• For the students involved in the project to make good progress within PSED/SEMH assessments 
 
The Students Set the following as their outcomes: 
• We believe that this space is going to change how we see ourselves as learners. At the moment 
our survey shows that many children do not feel that the classroom is the best place to learn. This could 
be because they are not taught ‘how’ to learn within that environment. With a special ‘home from 
home’ room we will be able to spend time away from the classroom, practicing the skills needed to learn 
as well as how to interact more effectively with each other. 
 
The above targets have been met and evidenced in assessments, provision mapping, personalised plans 
(were appropriate) target setting and achievement, surveys, timetable allocations, attainment and 
progress of pupils, anecdotal interviews and quotations from staff and pupils, formal profiling and 
assessment and general observations.  
 
The nurture room will be continuing in to the next academic year, with staff already thinking about the 
priority of need and children who would benefit the most from attending. Transitional work continues 
with the current nurture group, and the emphasis will be on classroom adaptations, planning and 
facilitating the student’s now known learning style preferences and requirements to ensure that the 
skills they have learnt within nurture can be utilised within the classroom environment. There will also 
be outreach support for the students so they are able to make adaptations necessary when using their 
new skills within a different environment.   
 
Once the final stage of the research has been concluded there will be opportunities for the Assistant 
Head of Inclusion to share the outcomes with other Greenwich schools, to have open days and 
discussions with other Inclusion leads and SENCOs about this approach and our experiences in setting up 
and running a school based nurture provision which is successful. Currently nurture and inclusion units, 
PRUs and alternative provisions are over stretched and difficult to access within the local boroughs, 
demonstrating a high level of need for successful interventions on a much more school based level. This 
approach is personal to a school, so leads to a child feeling ‘included’ rather than ‘excluded’ by having to 
be sent to a different building and provision in order to gain the skills to be reintegrated. It is an on-going 
journey, which requires further evaluation and adaptations, but so far has had a positive impact on 
students, staff and parents.  
 

 


