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Educational Excellence Everywhere (Schools White Paper, 2016)



‘If you’re not basing decisions on evidence then they’re probably 
based on prejudice. ‘
(Sir Kevan Collins) 

‘For every complex problem there is an answer that is clear, simple, 
and wrong.’ Mencken H.L.

‘Those who want to determine what works in education are
doomed to fail, because in education, “What works?” is rarely the
right question, for the simple reason that in education, just about
everything works somewhere, and nothing works everywhere.’
(Dylan Wiliam 2016:63)



- Evidence does not tend to provide off-the-peg solutions. 

- Changing behaviour is rarely simply a matter of providing new 
information. 

- What are the alternatives? 



What are the benefits? 

Informed changes to 
practice

Improved pedagogical 
expertise

Professional engagement

https://benjamindwhite.wordpress.com/2014/10/01/is-this-
research-use-why-might-lesson-study-help-improve-your-

teaching/
https://www.aft.org/sites/default/files/periodicals/Rosenshine.pdf

https://insights.thekeysupport.com/2015/10/01/beware-the-hippos-why-is-
successful-cpd-so-rare/



Why engage with the complexity?

Morris writes that the many reasons people don't ask science
questions is because, paradoxically, they're given straight
answers. A closed answer isn't what people are looking for and it
almost certainly never satisfies curiosity. "In practice a question about
science can act as the herald of rich and unpredictable flow of
discussion . . . ‘Does Hamlet’s speech to Yorick’s skull represent a
philosophy of death?’ would hardly be satisfied by the answer
‘yes’. Beneath a scientific question may well lie an equal expectation
that complex ideas are to be explored from many points of view and
something deeper learned,” he writes.

http://www.newstatesman.com/culture/2015/07/why-dont-people-care-about-
science

http://www.newstatesman.com/culture/2015/07/why-dont-people-care-about-science


What are the challenges? 

Understanding –. How will staff be helped to understand the key principles, processes, and implications of 
educational research? 

Volition – How does research use help solve a problem which matters to your staff? What makes engaging with 
the process important and significant to them? 

Senior Leader Support- Does the senior leadership team actively support research engagement? Who is 
responsible for integrating research and development across school life? Does the ethos of the school support 
research engagement? 

Structures – Do school structures support research engagement? Do staff have access to resources – including 
necessary time - to develop new approaches? Is there sufficient support and autonomy for developing and 
evaluating new practice in relation to marking, lesson planning, feedback homework etc? 

Effective and ineffective strategies for research engagement: key considerations



Key Phases

Clarify

Explore

ConsultEngage

Evaluate



Key Phases:

Clarify

Explore

ConsultEngage

Evaluate

Does this approach 
need wider adoption, 

refining or 
abandoning?

How can you design, 
implement and test a 

new approach or 
strategy?

What is currently 
happening? What are 

key strengths and 
challenges?

What principles and 
insights can be 
gleaned from 

research?

What is it that you 
want to achieve? 



What are the key steps? 

Clarify

Explore

ConsultEngage

Evaluat
e

http://oer.educ.cam.ac.uk/wiki/Common_Pitfalls_of_Questioning
/Document

http://oer.educ.cam.ac.uk/wiki/Questioning_Techniques/Docume
nt



What are the key steps? 



What are the key steps? 



What are the key phases?

Step One

Step Two

Step Three



In the end, mastery often involves working
and working and showing little improvement,
perhaps with a few moments of flow pulling
you along, then making a little progress, and
then working and working on that new,
slightly higher plateau again. It’s gruelling, to
be sure. But that’s not the problem; that’s the
solution.’

Dan Pink, Drive, p. 125. 



Further Info

https://www.cebenetwork.org/

For further info/follow up from session please contact: 
Ben White 
b.white@highworth.kent.sch.uk
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What Makes Great Teaching?
(Rosenshine’s Principles of Instruction)

Closing the Gap
Test and Learn Scheme



What Makes Great Teaching?
Summary of promising and ineffective practice

Closing the Gap
Test and Learn Scheme

1. Pedagogical (content) knowledge 
2. Quality of instruction
3. Classroom climate
4. Classroom management
5. Teacher beliefs
6. Professional behaviours

1. Use praise lavishly
2. Allow learners to discover key ideas by themselves
3. Group learners by ability
4. Encourage re-reading and highlighting to memorise key ideas
5. Address issues of confidence and low aspirations before you try to teach content
6. Present information to learners in their preferred learning style
7. Ensure learners are always active, rather than listening passively, if you want them to 

remember. 


