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Creating a Vision for Teaching & Learning

September 2013

A blank slate and an opportunity to
design a framework for T&L that
met the academy’s expectations for
Its students

September 2015
Another opportunity to refine and
adapt a policy, to the needs of our
Academy, our students.
A chance to collaborate and share
best practice to widen our impact

Aspiration, ambition and
high achievement for all.



Questions to ask ourselves as leaders of
Teaching & Learning

What types of learning do we want to expose our students to, and
ultimately, what kind of people do we want them to be? How do we design
a framework for teaching and learning that supports this?

How can we maximise teacher performance so that our students have
the exceptional learning experiences they deserve? How do we develop
leadership capacity?

How do we create and sustain the motivation of the teachers to perform
to their potential?

How do we meet the needs of individuals at the same time as meeting
the needs of the academy as a whole?

How do we measure the impact?
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What types of learning do we
want to expose our students to,
and ultimately, what kind of
people do we want them to be?

How do we design a framework
for teaching and learning that
supports this?


Presenter
Presentation Notes
S


Establishing a Shared Vision and
Responsibility

o mms

Articulating the vision

Mapping out
fundamentals of teaching

a

Term 2:

Research Focussed

N




Selecting our Team

» Observations and Learning Walks - consistently good practitioners.

» Participation in CPD activities

» Interview and Application process

» Launch to the staff; seen as a promotion - a desirable role within the
Academy.

» Incentivised through timetable allocation -not pay.

Commitment




Elements of the role

>

Developing improving teachers

Leadership of CPD

Coaching and support.

Whole school responsibility (EAL, Numeracy, SEN, etc.)

Regular meeting / training around elements of the SSAT framework.



Teacher Performance &
Marginal Gains

Marginal gains is the
%)hllosophy that underpinned

he extraordinary success of
Team GB Cycling at the
Beljing and London _
Olympics. The philosophy is
simple: focus on doing a few
small things really well.
Once you do this,
aggkrega_tmg the gains you
make will become part of a
bigger impact.
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http://marginallearninggains.com/2012/11/11/expectations-2/
http://fullonlearning.com/
http://lifehacker.com/the-value-of-marginal-gains-1514453003
In 2010, Dave Brailsford faced a tough job. No British cyclist had ever won the Tour de France, but as the new General Manager and Performance Director for Team Sky (Great Britain's professional cycling team), that's what Brailsford was asked to do. His approach was simple: Brailsford believed in a concept that he referred to as the "aggregation of marginal gains." 
This post originally appeared on James Clear's blog. 
He explained it as the "1 percent margin for improvement in everything you do." His belief was that if you improved every area related to cycling by just 1 percent, then those small gains would add up to remarkable improvement. They started by optimizing the things you might expect: the nutrition of riders, their weekly training program, the ergonomics of the bike seat, and the weight of the tires.
Make Small Changes Now to Boost the Chances of Success with Your New Year’s Resolutions Make Small Changes Now to Boost the Chances of Success with Your New Year’s Resolutions Make Small Changes Now to Boost the Chances of Suc 
If you're already thinking about some of the habits or behaviors you want to change in the…Read more Read more 
But Brailsford and his team didn't stop there. They searched for 1 percent improvements in tiny areas that were overlooked by almost everyone else: discovering the pillow that offered the best sleep and taking it with them to hotels, testing for the most effective type of massage gel, and teaching riders the best way to wash their hands to avoid infection. They searched for 1 percent improvements everywhere.
Brailsford believed that if they could successfully execute this strategy, then Team Sky would be in a position to win the Tour de France in five years time. He was wrong. They won it in three years.



Excellent Teaching Programme

» Teachers graded as consistently good undergo a programme
of intensive observation and feedback from a group of peers
to analyse aspects of an ‘excellent’ lesson

» This is coupled with their development as coaches and
coaching feedback triads, thus developing their ability to
lead teaching and learning in their own areas and build
leadership capacity at the academy.

» In 2013714, three of its alumni were appointed to Assistant
Principal, demonstrating its efficacy in supporting succession
planning at the academy. Of the 17 participants since
September 2013, 88% have delivered ‘Excellent’ lessons.
There are currently a further nine participants on the most
recent cohort .




A programme to ensure ‘Consistently Good’
teaching

Based on the 9X4 Framework for Exceptional
Teaching by the Cassidy Brothers

An 8-10 week programme of CPD and coaching
based, evaluative feedback on the focus area
for the week based on the framework

Since September 2013, 10 teachers have
undergone the programme and 100% now
deliver consistently good lessons; 30% have
delivered outstanding lessons

We currently have ten more teachers
undertaking the programme

Philosophy




Sharing Good Practice: Friday briefings

and Teach Meets

» Sharing Good Practice
» EYFS - KS5

» How do subjects excel in the
academy priorities (literacy,
challenge, inclusion) and how do
students progress from EYFS - KS5.

pbham sparkle???

They believe

[ IE em pmart
a v

itch for learning!

“Emotion is an on/of switchfor  *. "+
learning...the emational brain,
the limbic system, has the power
to open or close access to
learning, memory, and the ability
to make connections.”

Priscilla Vail “The Role of

Y AN,
e

Emotions in Learning”
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We make sure that as part of our CPD offer, we 


Networking

Any potential issues
you may face? Do your
colleagues have a

response?

Which CPD
programmes are
colleagues currently
operating in their
settings?

How might you utilise
the new ideas you’ve
received, alongside
the strengths of your
colleagues going
forward?

What are the
strengths of your
team of LP’s?




Utilising the Accreditation

» The framework provides a solid basis for developing self reflection, and
providing tailored CPD to individuals.

Strands for Emerging LP’s:

» A chance to align Academy priorities with opportunities Challenging, Developing and
Innovating.

To gain evidence in support with the accreditation.
Negotiating and Influencing

: . C e - . Undertaking research to
» Personalised projects for each individual, with clear goals and improvegspecianst ‘
: i .. knowledge
Outcomes, that become tangible evidence for achieving the RS 4

accreditation, and have a positive impact on the Academy as a whole Coaching to lead

Negotiating to Lead

Networking to Lead




Emerging Leaders

» In our Academy, the accreditation forms a strong base for leadership
progression.

» Experience of developing and shaping whole Academy policy - with
implementation and review processes.

» Shapes leaders of teaching and learning - coaching model means leaders are
effective communicators.



http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjrtKb51r_JAhVI2hoKHTVFA_4QjRwIBw&url=http://www.thelondonspeaker.com/weblog/2015/05/london-victorians-workshop-the-characteristics-of-effective-leaders.html&bvm=bv.108538919,d.d24&psig=AFQjCNGUAvfqrpoyDLnZPmBZzQtbJ8DDGw&ust=1449231700693484
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjrtKb51r_JAhVI2hoKHTVFA_4QjRwIBw&url=http://www.thelondonspeaker.com/weblog/2015/05/london-victorians-workshop-the-characteristics-of-effective-leaders.html&bvm=bv.108538919,d.d24&psig=AFQjCNGUAvfqrpoyDLnZPmBZzQtbJ8DDGw&ust=1449231700693484

Outcomes 7/ Success

So far, across our Academies:

» 12 participants on the programme (Variety of Positions and Roles within the Academy).
(7 are new LP’s as of Sept 2015)

» All participants are ‘Outstanding practitioners’

» Contributed through CPD to ensure that 88% of teachers were consistently Good or
Outstanding by SUM-02.

» 3 Participants have received promotion as a result of their work in the role.

Chobham Academy - “‘Outstanding’ in every Category, OFSTED 2015.




Extending the role

» We want out LP’s to have as much evidence for the transforming and leading
strand of the criteria - in each category.

» Our unique context; All through Academies.
Reflections:

» LP’s within a Federation or Alliance of schools. How could you
extend the reach of

your LP’s?
» LP’s within a National agenda - seeking opportunity.
What are the
benefits for your
Academy in doing
this?




Our next steps

» Developing the learning process, in line with the new
curriculum. (Mastery)

» The role of LP’s is extending across the Academies (Senior
LP position, whose role is to coordinate those who are
new to the role).

» Extending the input of our LP’s within the Federation and
beyond.




Using Lead Practitioners to drive institutional change

T he Future

NEXT EXIT M




Using Lead Practitioners to drive institutional

change

» Moving beyond outstanding

» Curriculum change - challenge of linear exams

» Need for deep, memorable learning

» “What got you here won’t get you there” Jim Collins

» Fundamental need for a change in the way students learn




Mastery Learning

>

>

Teachers reinforce an expectation that all pupils are capable of achieving
high standards

The large majority of pupils progress through the curriculum content at the
same pace. Differentiation is achieved by emphasising deep knowledge and
through individual support and intervention.

Teaching is underpinned by methodical curriculum design and supported by
carefully crafted lessons and resources to foster deep conceptual and
procedural knowledge.

Practice and consolidation play a central role. Carefully designed variation
within this builds fluency and understanding of underlying concepts in
tandem.

Teachers use precise questioning in class to test conceptual and procedural
knowledge and assess pupils regularly to identify those requiring
intervention so that all pupils keep up.

'Fewer things in greater depth® Tim Oates



In Eng land... National Centre /%

for Excellence in the "
Teaching of Mathematics

All/most pupils can and will achieve
Keeping the class working together so
that all can master mathematics
Development of deep mathematical
knowledge

Development of both factual/procedural
and conceptual fluency
Longer time on key topics



Mastery teaching is not just for maths!

e All/most pupils can and will achieve

 Keeping the class working together
so that all can master mathemeates—

 Development of deep rratheraticat
knowledge

 Development of both factual/
procedural and conceptual fluency

 Longer time on key topics




A Mantra for Mastery Learning

The answer
1S only the
beginning.......

What happens after we have the answer to
deepen learning and ensure it is encoded in
long term memory?




Teaching
Partner 1

Partnher 2

Both partn

' "‘ ‘ " ‘ ‘.I 4
.
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Amaze mel
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We knew we had got to outstanding one way, and now we were asking people to change – we saw a future they may have not considered and that is strategic leadership. 


Challenges of Mastery in the secondary curriculum

Pace of content vs deep, conceptual
learning

“I say, if it feels right, do it.”




The buy In.....
Working memory and learning

If we overload the working memory with
items that are not relevant to the
concept being learnt, we are likely to see
less learning.

For teachers, a key learning point from
these models is that if nothing has
changed in long-term memory, then
nothing has been learned and nothing
can be recalled or applied.

Our teaching should therefore minimise
the chances of overloading students’
working memories and maximise the
retention in their long-term memories.

Willingham maintains that this requires
deliberate, repeated practice.

Willingham identifies that the crucial cognitive structures of the mind are
memory (a system which can become a bottleneck as it is largely fixed, li
overloaded) and long-term memory (a system which is like an almos

storehouse).

Why don’t students remember what they’ve learned?

The working
memory
bottleneck




Teaching and learning - raising attainment

vV v v VvV Vv VvV VvV VY

Feedback

Extending school time
Individualised instruction
Performance related pay
Mastery learning
Homework (secondary)
Collaborative learning
Setting or streaming
Early years interventions
Mentoring

Peer tutoring

=ducation
—ndowment

—oundation




Teaching and learning methods - raising attainment

>

v

Feedback

Mastery learning
Homework (secondary)
Collaborative learning

Early years interventions

Peer tutoring

THE

SUTTON

TRUST g 7

=ducation
—ndowment
—oundation
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WHAT DOES MASTERY LOOK LIKE?

A pupil really understands a concept, idea or technique if he or she can:

v

describe it in his or her own words;

>

represent it in a variety of ways -where appropriate (e.g. in maths,
using concrete materials, pictures and symbols)

explain it to someone else;

make up his or her own examples (and non-examples) of it;
see connections between it and other facts or ideas;
recognise It in new situations and contexts;

make use of it in various ways, including in new situations.



http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjR19nE2b_JAhUCyRoKHS06AKgQjRwIBw&url=http://leadbysoul.com/leadership/the-myth-of-mastery-leading-your-company-through-complexity/&bvm=bv.108538919,d.d24&psig=AFQjCNHgu2015oMXx3NAa40RqE21S89W_g&ust=1449232390689315
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjR19nE2b_JAhUCyRoKHS06AKgQjRwIBw&url=http://leadbysoul.com/leadership/the-myth-of-mastery-leading-your-company-through-complexity/&bvm=bv.108538919,d.d24&psig=AFQjCNHgu2015oMXx3NAa40RqE21S89W_g&ust=1449232390689315

Embedding Mastery learning
across the secondary curriculum

Term Focus

Autumn 1 Peer Talk to deepen conceptual
understanding

Autumn 2 Questioning to deepen conceptual
understanding

Spring 1 Threshold concepts and troublesome
knowledge

Spring 2 Error seeking, misconceptions and

fruitful learning

Summer 1 Seeking connections deepen conceptual
understanding

summer 2 Synthesising knowledge and applying it
to new contexts




Embedding Mastery learning
across the secondary curriculum

Professional Learning Accountability

CPD Observation Focus
Coaching partnerships Learning Walks
Subject Masterclasses Curriculum redesign

Curriculum development workshops
Friday briefing - sharing good practice




What is the same? What is different?

Here are some new words we need to learn. Humans are similar to animals...

This scientist, Charles Darwin, found

out more about how we are similar to

animals.

body We are very similar to some animals
and scientists have learnt a lot about

humans by finding out about other

animals! Maybe you could do that too!

skeleton

This is my body/skeleton.

Mastery in primary
Science

7 This is my body/SkE|et0n-

L

i

Is he correct?

Animals have body parts too!

Only humans have
body parts and a
skeleton.

B .
a <

|
i




Teaching slide: Activation
DO;: How has Newton changed our understanding of the Universe by enumerating his Law’s of motion?
LO link: Calculate resultant forces and use these calculations to justify the motion of objects according to

DQ: How has Newton changed our understanding of the Universe by enumerating his Law’s of motion?
LO link: Apply Newton's Law to justify the motion of an object

Newton's Law
Use Newton’s law to justify the % coggest
motion of the rocket which is another ) , Resultant forces 7
t rest, when the forces shown everyday An object may have several different forces acting on it, which can have different strengths
F'_' . . . *‘:’:D'e‘ °fﬁ:"“ and directions. But they can be added together to give the resultant force. A moving object
in the diagram are applied to it. :::,gr:::: e with a zero resultant force keeps moving at the same speed and in the same direction and
demonstrate a stationary object will remain stationary.
this?

4N . 16N

DQ: How has Newton changed our understanding of the Universe by enumerating his Law’s of motion?
LO link: Apply knowledge of resultant forces and Newton's Law to explain the motion of & range of objects and suggest everyday

examples of Newton's Law
DQ: How has h d our under ding of the Universe by enumerating his Law’s of motion? 1. With no outside 2. If a ballis in mation, 3.1f a ballis in motion,
— forces a ball will when balanced forces when balanced forces are
LO link: Apply Newton's Law to justify the motion of an object R . ~ .
never move are applied the object applied the object speeds
Challenge: speeds up up
Use Newton’s law to justify the + Canyou suggest
motion of the rocket which is —_. 20N 20N 10 20N
at rest, when the forces shown eamplesof ths .
in the diagram are applied to it. disgramto te I'y N Secondary
demonstrate
his? - "
” SCIenCe 4. If the box is 10N . tihe boxis N
already in motion, it already in motion, it | True/false
will remain will speed up
stationary
DQ: How has Newton changed our understanding of the Universe by enumerating his Law’s of motion?
LO link: Apply Newton's first Law to justify when an object will speed up, slow down or remain at rest if in motion DQ: How has Newton changed our understanding of the Universe by enumerating his Law’s of motion?
LO link: Apply knowledge of resultant forces and N 's Law to explain the motion of a range of objects and
- - - Challenge: What is suggest everyday examples of Newton's Law
Use Newton'’s law to justify the the 'same’ snd
motion of the rocket which is what is ‘different’ A space probe is drifting to the right at a constant speed in deep interstellar space (far from
afreadl in motion. when the i’;:‘a:"wh:: the any influence due to planets and stars) with its rockets off. If two rocket thrusters both turn
forces shown in the diagram stationary? on simultaneously exerting identical forces left and right, what would happen to the motion
h . of the rocket?
are appliedto it. ‘
PP a. The space probe would continue

with constant velocity

b. The space probe would speed up
c. The space probe would slow down
and eventually stop

d. The space probe would
immediately stop




What types of texts are these? TTYP

What typ
find in 2ach of th

KEY VOCABULARY - MATCH IT WITH YOUR PARTNER!

ot enjoyable. Rude or angry.

unpleasant Match the
Shart, sudden breaths because of pain or shock. word with the
adenoids correct
Tha soft flesh betwaen the back of the nose and the tiroat. definition.
peer
To make & sudden, high sound, uwiually when in pain
apprehensive = " e
basin A drug that prevents you from feeling pain.
gasp To loak carefully at something
Sroggy Weak and unabde to think clearly or walk correctly.
anaesthetic Feeling worried about somathing that you are going to do or that is going to
hapgen
finstrument
An open round container thaped like a bawl
velp

Atool or dewice used for performing a particular piece of work.

EFFECTWVE MATYS

Picture/Word match! TTYP

« smithereens
+ glint

* ridicule

« assiduously

Mastery in Primary
Literacy

. . .

Seque ncl ng ac tlv1 ty our envelope, you will have several

ps of paper that come from ‘Beinga
to put them in

ith your partner,

Whes | rectid sefuget s5ate, | oaly hod 20 daug % [63ve g Samparry Accomecdatian
and find. temesinart s Ts b | had o ida how T dn This | wanled T esisn as &
decter and loek for work So0 But | dide't basw whare ta start

wat Feraad 1o it v Jully 2007 1 cams 1ot UG and was grasied refuges o
Baginming of Septombee. Vihun | gut slatus, S farkieg of safityand sauritysas
wirderful But catties of bfe s o

VWhar, tha war Game (n S00Y (¢ RZAnE wraade 12 3 cutide Bwn (f i Pl of e,
s v ki +f g ware iafe. Pesple wire beng #7tacked for baing Shua, o werking mh
T, govermmant s with tha Amersaans or Sritish.  buama hel = i1 was et the Baghalsd
kratw

Wiy nama i Alema. | am & rejuges from o,
Bufre Toa wawr in ey cownlng, | was & doctor i Bghdad | wacksd in Tt e-rms departmant "
Life was goud Sefere the war Wi had @ houst aad gari and vergthing wais alright. g =
.
= h
[Tran they directad ma 1o the Job Contre and helped ma plan my future | b
W

Toa pirson | ek 12 was really froendly 1 hilsed me wrikt & OV and sl ma in oetadt
with an arganisation that helgs retrais eufuges doctors. The meapt of looking for wark was
Heompleteby mew o et n g, St aluthanitiel maadd 1 e whert te werk — L npver Sasked
for work by purnif

[ il TFeund Fefrugee Actien. Firsl, Sy heiptd me Jind & pact 59 et
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Teaching slide

admitted eager strewn fellow
indifferently dingy baize bind
dissecting gaunt received ruminated
anatomical distasteful barred grate

Partner 1

Spell these words to Partner 2

admitted eager strewn fellow
indifferently dingy baize bind
dissecting gaunt received ruminated
anatomical distasteful barred grate

Partner 2

Spell these words to Partner 1

admitted eager strewn fellow
indifferently dingy baize bind
dissecting gaunt received ruminated
anatomical distasteful barred grate

Both partners

admitted gager strewn fellow
received interested scattered friend
indifferently dingy baize bind
carelessly small tough fabric infuse
dissecting gaunt received ruminated
slice thin admitted contemplated
anatomical distasteful barred grate

bodily gross blocked bars

Mastery in secondary

English

Put these words into groups.
Be ready to explain why you have put them in these groups.

admitted cager strewn
indifferently dingy baize
dissecting gaunt received ruminated
anatomical distasteful barred

Tell Yourself

Read through the extract in your head.

* What is happeningin the extract?
I think that...

* What is our main character like?
Our main character is/thinks/feels...

* How can we describe him?
We could describe him as...

+ How can you tell?
We can tell that he is... because...

T[F The word dingy may be used to suggest how luxurious the surroundings are.

T/F Ruminated may suggest our characters intelligence.

T/F Ruminated may suggest that our character is in a predicament that he may
need to think of a solution for.

T/F Our character is looking very well and healthy.
T/F  Our character is very defensive and doesn't like people to get too close to him.

T/F Our character is very careful and particular in the way he wants things done.

Amaze me!

Point: Something we can say about the character based on
what we have read.

Evidence: A line from the extract that supports what we have said
about the character.

Explanation: Explaining why we have chosen this evidence and what this evidence
tells us about our character’s actions, thoughts and feelings.

Zoom: Choose one word from the evidence to look at in detail,

Explanation: Tell us why this word is so important and what it tells us
about our character.



Literature A Level AO2: precise selection of textual detail

mn{mgwm v.:ﬁvmom’&rﬂ 4
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The be! e gbecdin was g spinning world

um.\re-,d‘f(.imu rorchiight, cliffiops, seas - . *,
where w TS iy o pesils My lover's words
P shy ;mwﬁﬂ I kisses

on these lipsimy body now a softer rhyme
tevhis, mow echa, assamance; his tooch
awerh dancing'in the Fentre of a noun

s ; !
e nights, fdfiamid fe o written me, the Seg

beneatbohisyriter's hands, Romance
g drama pliayed by fouch, by scen, By taste.

iy the ather bed, the best, our quests dared of,

w;.fm'mg their prose, My iving lnughing fove
of hefel it in the gasket of my widow's lead
& e held me upon that next best bed
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Literature AS A03: Evaluation of textsin light of critical views

Which linguistic device most
reflacts the concept of the
personal and the global aspects
Shakespeare’s romance? TTYP

Partner 1: select the most
relevant quote and explain

Partner Z: question why & probe

for detail (teacher)

Partner 1: select the most
relevant quote and explain

Partner 2: select a different
quote and argue the same paint

Othello: Noble hera or self dramatizing egotist?

He is a noble and tragic hero;
Othello is, in one sense of the
word, by far the most
romantic figure among
Shakespeare's heroes; and he
is so partly from the strange
life of war and adventure
which he has lived from
childhood. He does nat belong
to our world, and he seems to
enter it we know not whence--
almost as if from wonderland.

AC Bradley

Partner 1: Find
evidence from Act 1
Scene 3 and argue for
the noble moor
Partner 2: Find
evidence and argue for
the self dramatizing
egotist

Othello’s self-idealization, his
promptness to jealousy and his
blindness are shown in their
essential relation. The self-
idealization is shown as
blindness and the nobility as
here no longer something real,
but the disguise of an obtuse
and brutal egotism. Self-pride
becomes stupidity, ferocious
stupidity, an insane and self-
deceiving passion. The habitual
“nobility” is seen to make self-
deception invincible, the
egotism it expresses being the
drive to catastrophe

F.R Leavis

Mastery in secondary
Literature

Literature A Level A03: Evaluates texts in light of appropriate selection of different interpretations

“Carter is concerned, not only
with the shortcomings of
traditional representations of
gender, but also with different
decanstructed masculine evil”

From The Bloody Chamber: The courtship of Mr.
Lyon.

From 'Deconstructed ‘Althaugh her father had told her of the nature of the
masculine evil in Angela one who waited for her, she could not control an
Carter’s The Bloody Chamber 4 instinctual shudder of fear when she saw him, for a
o lionis a lion and @ man is @ man and, though lions
dre more beautiful by far than we are, yet they belong
to a different order of beauty, and besides, they have
ne respect for us: why should they? Yet wild things
have a far more rational fear of us than is ours of
them, and some kind of sadness in his agate eyes,
that locked almast blind, as If sfck of sight, moved her
heart.”

Partner 1: argue this critical viewpoint using
evidence from the passage

Partner 2: Why can they not say this with
absolute certainty? Look for ambiguitiesor

' complexities in their argument and interject
appropriateh.

-
4 L4

THE TIGER’S BRIDE



Shakespeare or hip hop??
1, "To destroy the beauty from whick one came”
2, "Maybe it's hatred | spew, maybe t's food for
the spirit”
3. “Men would rather use their broken weapons
than their bare hands"
4. * was nat born under a rhyming planet”
5. "The mast benevelent king communicates
through your dreams”
6. "Socrates, philasophy and hypotheses can't
define me”
7. “Count myself a king of infinite space”
8. "l wonder why we take from our women?”

= Dr. Faustus” hubris elicits /25 sympathy from the reader than Dr.
Frankenstein's because his transgression is based on rational thought,
rather than fuelled by less rational emotion

= Dr. Faustus” hubris elicits more sympathy from the reader than Dr
Frankenstein's because his transgression is based on rational thought,
rather than fuelled by less rational emotion

= Dr. Frankenstein's hubris elicits /e<s sympathy from the reader than Dr.
Faustus because he is unable to control internal forces that compel him to
transgress

= Dr. Frankenstein's hubris elicits more sympathy from the reader than Dr.
Faustus” because he is unable to control internal forces that compel him to
transgress

What are the mitigating

factors?

In the 2001 census, 390,000 people identified their religious
conviction as Jedi. By the time of the census, that number had i
dropped by over half to around 177,000, Perhaps the new Star Wars

iTm will boost their number — after all, this film is subtitled “the force Which option best describes the
awakens”. ) ) . . opinion the writer is trying to assrtin
But when this film is released in the runup to Christmas, the this piece? TTYP
executives at the UK’s leading cinemas have decided in their wisdom 1. He believes that the Jedi religi
that an advertisement featuring the Lord’s Prayer is to be banned - e Delievesihat the Jedi religion
from thelr screens. Apparently, with wisdom to rival Yoda himself, the  FRERIEEIR RS LR L e
Jedi religion is fit for the big screen, but the Christian one is not. Christianity should not
The British Board of Film Classification gave the adverta U rating, the |20 GE 0 iy
lowest available, But the Odeon, Cineworld and Vue chains — which will encourage more pecple to join the
control 80% of screens around the country — believe it's apparently Jedi religion
more likely to offend than an R18. It "carries the risk of upsetting, or :
oﬁendlnﬁ, audiences”, they say. So what Is its racy content, you may 3. He believesit is wrong to ban
ask? Well, it's a sheep farmer and a group of young people and the religious advertisements from the
archbishop of Canterbury quietly saying, “Our father, which art in cinema
heaven ...". It doesn't require the wisdom of Yoda to realise that 4. He Ballavas that rallglous
banning the Lord’s Prayer from cinemas Is nonsense on stilts. : : g :

advertisements have no place in

entartainmant

e n uardlan ES;'::ﬁb:rlli;::s religlous advertisements
-

Mastery in secondary
Literature

O, she doth teach the torches to burn bright! She was the modern lgis,gzneythoughtshe was
It seems she hangs upon the cheek of night priceless
Like a rich jewel in an Ethiope's ear; Perfect definition what a wife is, [ like this
Beauty too rich for use, for earth too dear! Dl el R e
So shows g snowy dow'traamng‘ with crows ! mﬁm hang around dudes thﬁn:;yuseﬂfcfplcks
y 4 e sheistiest, put you on heist list
As yonder lady o'er her fellows shows. How we met it must have been fate
The measure done, I'll watch her place of stand, First date, crushed grapes, we ate lobster and steak
And, touching hers, make blessed my rude hand. She kept asking questions how the cash made how my
Did my heart love till now? forswear it, sight! rent's paid )
For | ne'er saw true beauty till this night. How many guns | sprayed and huns | laid

She said she want to have a family raise kids someday
Like out in Beverly Hills she wanna live one day
I'ean get with that | drop you off home
I call you hit me back

Nas — K-i-5-5-I-N-G

Shakespeare — Romeo & Juliet

| [fshakespeare werealive, would he be arapper?
iy



Reflection
Task:

 How are your schools / academies preparing for challenges
ahead?

 What changes to teaching and learning / curriculum
delivery will you have to lead?

 How will you do this? Who is involved? Consider the
Influential people you will use.

« What obstacles might you face when leading change? How
will you plan to overcome them?
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