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school liason for pdnet – 15 years of teaching

SEND:  Integration not segregation



Context – rural comprehensive 
11-18 secondary school

1301 students
51 statemented students (above national average)
48 dyslexic students
4 physically impaired students
31 autistic students
4 visually impaired students
7 hearing impaired students
8 dyspraxic students
4 children in care
78 free school meals students (below national average)
High child protection/safeguarding incidence in community



Situation in April 2013
“The SEN Department is like the land 
that time forgot.  Staff are not aware of 
their roles, or the best ways to support 
students.  Students are not making any 
progress in their time at the school.  This 
area is inadequate.”

Ofsted 2013



Immediate changes had to happen…

Open your envelopes and put into order 
what you would have done first…

… three minutes…. Gut feeling...

…. GO!



Immediate changes…
• Evaluation of the SEND register to make it fit for purpose 39%?
• Students put into mainstream classes with appropriate 

support to access Quality First Teaching
• Teaching Assistant timetable re-written to support aptly 3:1?
• Students all assigned key workers to have weekly contact with 

families and 1:1 mentoring sessions to support SENCo only?
• Training for all staff at the school in types of SEND in after 

school sessions and lunchtime sessions upskilling of staff
• Revision of interventions to be appropriate and timely short
• Monitoring and tracking academically for all SEND students
• Dyslexia Friendly/Autism Friendly School status introduced



Who would say that??

Quote Who said it, and to 
whom?

Why would they have 
said it?

“The ‘unholy trinity’ 
[leadership team] want to 
get rid of SEN kids”
“They are entitled to have a 
TA to themselves – you 
don’t care about them”

“We haven’t got a Teaching 
Assistant, so we can’t have 
them in here”
“We need a facebook 
campaign to stop them”



Who would say that??
Quote Who said it, and to 

whom?
Why would they have 
said it?

“The ‘unholy trinity’ 
[leadership team] want to 
get rid of SEN kids”

Previous staff from the 
school to the community
via leaflets through letter 
boxes

They could not believe that 
the children could become 
independent

“They are entitled to have a 
TA to themselves – you 
don’t care about them”

Governors at the school to 
the new SENCo

Changes in the way TAs 
were utilised to foster 
independent learning

“We haven’t got a Teaching 
Assistant, so we can’t have 
them in here”

Current staff at the school They were ‘frightened’ of 
teaching SEND students

“We need a facebook 
campaign to stop them”

Parents of SEND students They were frightened that 
their children would not 
cope without a Velcro TA



The SEND Agenda...and 
closing that gap...

We needed to challenge...
... The students
... The parents/carers
... The teachers
... The outside agencies
... The Local Authority



Getting to the ‘change in culture’

Children and Families Act (2013) “.....our reforms are as much about a change in culture as a 
change in law.”

Parliamentary Under Secretary of State for Children and Families Edward Timpson April 2013

2009 2011

2014



Planning forwards...for 
effective inclusion...?

Intended outcomes of this session:
• Identify barriers to embedding the CoP
• Ideas on removing barriers
• Ideas on best practice



Challenges day to day...
• Parents, teachers and others may have differing 

expectations of how a child’s needs are best met to 
enable them to progress and achieve. 

• Discussions can be challenging but it is in the 
child’s best interests for a positive dialogue between 
parents, teachers and others to be maintained to 
work through points of difference and agree 
outcomes – be open, use cake....

• Engage directly with young people to discuss their 
needs, and plan how they can achieve the best 
outcomes – make them accountable for their futures!



Have you got a definition of SEND in your 
school?

Those students who, for reasons 
outlined in the Code of Practice, 
require support over and above
that offered to other students. 

Setting your bench mark high for all 
students does not mean that you 
can just offer the same to SEND 
students!



Planning forwards...for effective 
inclusion to close the gap

Barriers to embedding the CoP
– Expectations and aspirations from all 

stakeholders – WE must set the standards
– Education delivering hard messages to 

parents and carers – letting go is 
sometimes hard – for staff and parents

– Money is not a barrier – it is about 
attitudes and ethos, not about funding



Planning forwards...for 
effective inclusion...?

Overcoming barriers to embed the CoP:
– Challenge thinking, set targets that are beyond 

the here and now – 0-25 is key - Dr Who and 
stepping stones!

– Pushing boundaries of what is possible without 
1:1 support – canteen, w/exp, dyslexia support...

– ‘More for less’ – fewer TAs does not mean 
students without support – be creative with your 
support through clubs, homework 
facilities/communication, mentoring, TA use in 
classrooms to support the more able...



Planning forwards...for 
effective inclusion...?

Ideas on best practice from Y10 students 
(who haven’t read the CoP!):
– “Banter!” – they want good relationships with 

staff, with mutual respect 
– a variety of activities in lessons and discussions 

relating to real life outside of their school day
– being involved in shaping their education
– learning, making progress to improve their self-

esteem/self-respect
– Trust that their best interests are central



A Family Centred System

Parents know their child 
best. Equally, children and 
young people are well 
placed to reflect on their 
experiences, their needs 
and their aspirations. 



Action planning…
How do we overcome the barriers to learning?
• Accessibility

– Dyslexia, physical adaptations, sensory adaptations
• Quality First Teaching

– CPD for teaching staff to equip them with skills
– Support for parents/students to understand change

• Appropriate and timely support and intervention
– Audit of interventions and impact
– Create timetable for support and intervention



Action planning exemplars
8 weeks to change systems – over a year to embed 

with a relentless drive to improve – still ongoing 30 
months later ...

By the time Ofsted came, 17 months later, we could 
evidence that systems were embedded by:
– Data tracking showing significant progress
– Parent/student voice positive feedback on change
– Systems leadership being evident in sharing good 

practice at 11 other schools (primary and 
secondary)

– Case studies on every child; progress evidenced 



Case Study Activity
• Look at the anonymous case study on your 

table as an example
• Select a particular child from your school:

– Assess – what needs are there?
– Plan – what else could be done?
– Do – put it in place…
– Review – assess effectiveness and plan to 

move on again…



Ofsted – what 
do they want?



Ofsted
• Inspectors often look at a sample of 

case studies in order to evaluate the 
experience of particular individuals and 
groups, such as disabled pupils and 
those who have special educational 
needs, looked after children and those 
with mental health needs.



Ofsted – what 
do they want?

(the best outcomes for the 
children!)



“Meeting the needs of every 
pupil is the difference between a 
good school and a weak school”

Sir Michael Wilshaw, Her Majesty’s Chief 
Inspector, September 2012 



Situation in November 2014
(17 months later)

“Leadership in SEND is outstanding.  
Students with SEND are making better 
than expected progress with appropriate 
support and pathways to meet the needs 
of all students.”

Ofsted 2014
3 levels of progress+ in 2013 – 0%
3 levels of progress+ in 2015 – 83.3%



Feedback and questioning...

How embedded is the Code of 
Practice in your school?

• Is it just lip service? Ticking boxes?
• What impact are you having on 

students’ lives?  
• Are you making the difference to 

those students that really need it?



Ongoing support – don’t reinvent 
the wheel!

Any further information or discussion, or 
for a copy of this presentation or the other 
materials electronically, please email:

mmatthews@moseleypark.org
(Wolverhampton)

mailto:mmatthews@moseleypark.org


Monitoring Progress

• All settings should monitor the impact of their 
interventions and whether adequate progress has 
been made. Where sufficient progress has not 
been made, settings should consider increasing 
the intensity and the frequency of the support and 
review the need for increased expertise. 

• Where sufficient progress has been made they 
should consider tailoring support to reflect the 
progress made and review whether Additional SEN 
support for the child or young person should be 
continued. 



What does the inspection framework say 
about SEN and Disability?

• Quality of the school-Overall 
effectiveness

• Achievement of pupils at the school
• Quality of teaching in the school
• The behaviour and safety of pupils at 

the school
• Quality of leadership in, and 

management of, the school
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g “Top-up” funding from the 
commissioner to meet the 
needs of each pupil placed 

in the institution

Mainstream per-pupil 
funding (AWPU)

Contribution of £6,000 to 
additional support required 
by a pupil with high needs, 

from the notional SEN 
budget

Providers will continue to receive a clearly-identified notional SEN budget as 
part of their delegated budget. This budget will be provided by the 
maintaining local authority (for maintained schools) or the EFA (for 
Academies).

From this funding, mainstream providers will be expected to contribute the 
first £6,000 of the cost of additional educational support required by a high 
needs pupil. By additional education support, we mean the support a pupil 
requires above what would be funded by mainstream per-pupil funding.

To illustrate, if a school received AWPU of £4,500, the contribution a 
mainstream setting would be expected to make would be £10,500 
(AWPU+£6,000). If the AWPU was £5,500, the contribution would be 
£11,500 (again, AWPU+£6,000).

Top-up funding will be:
• provided direct to the provider from the commissioning local 
authority;
• provided in or close to the pupil’s real-time movement; and
• be based on the pupil’s assessed needs.



The role of the SENCO

• The SENCO has an important role to play with the head teacher and 
governing body, in determining the strategic development of the SEN 
policy and provision in the school.

• The SENCO will have day-to-day responsibility for the operation of 
SEN policy and coordination of specific provision made to support 
individual children with SEN and those who have EHC plans. 

• The SENCO provides professional guidance to colleagues and will 
work closely with staff, parents and carers, and other agencies. 

• The SENCO should be aware of the services provided under the Local 
Offer and be able to work with professionals providing an independent 
support role to the family to ensure that children with SEN receive 
appropriate support and high quality teaching. 



Team discussion
Discuss with your team the 4 identified 
roles:
• Which of these do we already do?
• Which involves the most time?
• Which has the most barriers?
• Which is the most important?

Feedback to whole group



The key responsibilities of the SENCO may include: 

 Overseeing the day-to-day operation of the school’s SEN policy; 

 Coordinating provision for children with SEN; 

 Liaising with, advising and contributing to the in-service training of fellow 
teachers and other staff; 

 Liaising with the relevant designated teacher where a looked after pupil has 
SEN; 

 Advising on a graduated approach to providing Additional SEN Support; 

 Ensuring that the records of all children with SEN are kept up to date; 

 Liaising with parents of children with SEN; 



 Liaising with early years providers and secondary schools, educational psychologists, 
health, social care, and independent or voluntary bodies who may be providing SEN 
support and advice to a child and their family; 

 Being a key point of contact with external agencies, especially the LA and LA support 
services; 

 Liaising with potential next providers of education to ensure a young person and their 
parents are informed about options and a smooth transition is planned; 

 Collaborating with curriculum coordinators so that the learning for all children is given 
equal priority; 

 Ensuring with the head teacher and school governors that the school meets its 
responsibilities under the Equality Act (2010) with regard to reasonable adjustments 
and access arrangements. 

The SENCO is responsible for ensuring that the school can track and record 
support plans and decisions for all the children with SEN in the school. SENCOs 
can be particularly effective when part of the leadership team. 



How can an EHCP be different 
from a Statement?

• Be person centred – the biggest difference in 
style

• Include Health and Care services
• Be concerned with the whole child – at school, at 

home, in the community or on holiday –
whatever is important

• Last from birth to 25 (instead of to the end of 
school only)

• Incorporate a Personal Budget



Why do we need key workers?
http://www.ncb.org.uk/early-support/early-
support-films/a-fathers-journey-marks-story

http://www.ncb.org.uk/early-support/early-support-films/a-fathers-journey-marks-story


Collaborative Assessment, 
Planning and Review

• Getting services to work together is 
easier said than done:

• All are under pressure
• All (should) think that their work is the most 

important
• All have established procedures, assessments, 

panels, etc
• Some have tight restrictions around sharing 

information
• All have budget and staffing limitations



Keyworker/Mentor functions

• Coordinating services and practitioners around the child, young person and family
• Facilitating multi-agency meetings
• Supporting a single planning and joint assessment process
• Enabling and empowering the child, young person and their family to make decisions 

and use personal budgets in the way that is most effective for them
• Facilitating clinical and other forms of social care, help and support  seamlessly 

integrated with specialist and universal services in an equality promoting approach
• Being a single point of contact for the child, young person and family
• Providing information and signposting
• Identifying the strengths and needs of all family members
• Advocating on the child’s, young person’s and/or family’s behalf where appropriate
• Providing emotional and practical support as required



Outstanding outcomes…

• The learning, quality of work and 
progress of groups of pupils, 
particularly those who are disabled, 
those who have special educational 
needs and those for whom the pupil 
premium provides support, show that 
they achieve exceptionally well. 



Outstanding teaching…

• Teachers use well-judged and often 
inspirational teaching strategies, including 
setting appropriate homework that, 
together with sharply focused and timely 
support and intervention, match individual 
needs accurately. Consequently, pupils 
learn exceptionally well across the 
curriculum.



Outstanding Behaviour and 
Safety…

• Skilled and highly consistent 
behaviour management by all staff 
makes a strong contribution to an 
exceptionally positive climate for 
learning. 

• All groups of pupils feel safe at school 
and at alternative provision placements 
at all times. 



For outstanding leadership…

• effective and efficient management of 
finances leads to the excellent 
deployment of staff and resources to 
the benefit of all groups of pupils

• highly successful strategies for 
engaging with parents to the benefit 
of pupils, including those who find 
working with the school difficult.



4 main questions for self evaluation

• What do we do?
• What difference has it made?
• How do we know?
• What could we do better?



Best Practice 

• Strong teaching and learning
• Accurate assessment and identification 
• Close tracking
• Rigorous monitoring of progress with 

intervention quickly put in place
• A thorough evaluation of the impact of additional 

provision
• Clear routes to gain specialist external support
• AMBITION
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